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AGENDA 
  1. Describe the issue 
  2. Understand the theory and research behind the issue 
  3. Learn about intervention efforts 
  4. Next steps 
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LEARNING OBJECTIVES 
  Attendees will  
  1. understand issue, theory and previous research 
efforts  
  2. synthesize findings to produce actionable steps for 
future research and practice  

WHAT DO WE KNOW? 
 

  Schools are becoming more “diverse” 
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http://nces.ed.gov 
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Figure 2. Percentage of MA public school students enrolled in 
PreK-12 by race/ethnicity, 2001 and 2011   
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Figure 3. Boston Public School Demographics SY 2013-14 
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Among 57,000 BPS students: 
•  44% speak a language other than English as their first language 

•  29% are Limited English Proficient (LEP) or English Language Learners 
(ELL) 

•  78% qualify for free/reduced lunch based on family income  

•  20% (ages 3-21) are enrolled in special education programs  

BOSTON PUBLIC SCHOOL DEMOGRAPHICS SY 2013-14 
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WHAT DO WE KNOW? 
 

  Evidence of Disproportionality 

There is evidence that students from different racial and linguistic groups 
experience disparate outcomes related to  

    

RESULTS FROM RESEARCH 

Academic achievement  
(Vanneman et al., 2009; Zehler et al., 2003) 

Referrals to special education 
 (Irvine, 1990; Hosp & Reschly, 2003; Skiba et al., 2011) 

Exclusionary disciplinary practices 
(Kaufman et al., 2010; Skiba et al., 2005; McIntosh et al., 2014)  

Placement in more restrictive settings, too! 
Evidence of discrepancy begins as early as 

preschool! 
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Losen et al. (2015) - Civil Rights Project, UCLA 

•  Nearly 3.5 million public school students were suspended in the 2011-2012 school year 
•  1.55 million were suspended at least twice 
 

•  The average suspension lasts 3.5 days 
•  It’s estimated that U.S. public school children lost nearly 18 million days of school in one year due 

to exclusionary discipline 

There is evidence that a relationship exists between the  
 Amount and quality of engaged time in academic learning and student 
achievement (Brophy, 1988; Greenwood, Horton, & Utley, 2002) 

 School alienation and subsequent delinquency (Hawkins et al.,1988; Losen et al., 2015) 

 

Office discipline referrals, out-of-school suspension and expulsion remove 
students from the opportunity to learn 
 The average office referral removes a student from the classroom for 20-40 
minutes (Scott & Barrett, 2004) 

 Potentially weaken the school bond must be viewed as potentially risky 
interventions (Skiba et al., 2011) 

 

LINK BETWEEN BEHAVIOR AND ACADEMICS 
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  American Psychological Association (2008) raised concerns about the 
efficacy of school suspension and expulsion as a behavioral 
intervention 
 Reductions in individual student behavior?  
 Overall improvement in school learning? 

LINK BETWEEN BEHAVIOR AND ACADEMICS 

WHAT DO WE KNOW? 
 

  Researchers have attempted to explain current 
trends 



11/18/15	  

8	  

Students may “act out” (e.g., head on desk, use inappropriate language) 
to get out of doing a difficult task, but teachers might interpret low 
engagement and/or misbehavior as evidence of 

  - a lack of motivation 

  - disinterest in learning 

  - behavior disorder (Delpit, 2012) 

  Cultural mismatch or misunderstanding (Delpit, 2006; Irvine, 1990), racial 
stereotyping (Skiba et al., 2011), or implicit and explicit racial bias (McIntosh et 
al., 2014) 

WHY? 

  Cultural deficit theory (Hess & Shipman, 1965; Engelmann & Bereiter 1966) 

•  Blames child’s social, cultural or economic environment as being 
“depraved or deprived” of the norms/behavior needed to succeed  
• family is dysfunctional  
• Home environment lacks important characteristics to be successful in school 
• Cultural underclass, poverty, deprived (Salkind, 2008)  

    
  Cultural disadvantage theory (Deutsch, 1967)  

•  home environments are to blame for failed intellectual stimulation, student 
achievement and school completion  

HISTORICAL THEORIES 

These models have been criticized for 

perpetuating institutional racism 

(Baratz & Baratz, 1970) and led to a 

movement of identifying and 

implementing educational 

interventions to affect change 

(Ladson-Billings, 1995) 
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WHAT CAN WE DO? 
 

  Researchers have started to look toward 
treatments, interventions and solutions 

•  There exists a solid research base documenting the extent of 
disproportionality and many of its effects 

•  However, empirical work identifying specific interventions targeting 
variables contributing to disproportional outcomes is needed 

•  Educators trying to address the issue are left with few empirically 
validated options to reduce disproportionality at the classroom and 
school level 

  (McIntosh et al., 2014) 

CURRENT RESEARCH ACTION 
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POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS 

    
 

Culturally and contextually 
relevant PBIS 

Double Check 

•  CRPBIS Learning Labs 
•  Restorative Justice Groups 

Double Check  
Coaching, Motivational Interviewing and Classroom Check-up 
 “A professional development and coaching framework that builds 
on SW-PBIS to help teachers enhance 5 core components of 
culturally responsive practices.  
 Addresses overrepresentation of culturally diverse students in 
disciplinary referrals, suspensions, special education referrals 
etc.”  

                                                    

                                                 Hardee, Asuncion-Bates, & Bradshaw (2014) 

TARGETED SUPPORTS 
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CRPBIS  
Engaging families and community members in school teams called “Learning 
Labs”  

 “Establishing a dialogue among all stakeholders including practitioners, 
families, community members, and students is essential for forming praxis. 
This is defined as a collective critical reflection and action process that draws 
from daily tensions (e.g., increasing instances of bully-ing, demographic 
changes, disproportionality in ODRs, or lack of family-school collabora-tion) 
and systemic disruptions (e.g., unequal learning opportunities, lack of school 
funding, and residential segregation) to develop local solutions and lead a 
systemic transformation.” (Bal et al., 2014)   

TARGETED SUPPORTS 

CRPBIS à Bal and colleagues (UW-Madison) 

http://crpbis.org 

TARGETED SUPPORTS 
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Restorative Justice / Restorative Discipline 
  “Restorative practices seek to promote a context within which the 
following questions may lead to actions with positive outcomes:  
 (1) How may we respond to actions that are hurtful or harmful for 
individuals and for relationships?  
 (2) How may we create a school climate where there is a good 
sense of social connectedness combined with respect for all 
individuals 

  Features include: respect for “the other,” dialogue and fair process, 
structure and support and relational perspective of behavior” 

 
 

                                                   (Macready, 2009) 

TARGETED SUPPORTS 

  https://www.youtube.com/watch?v=MZ1kDWv-uv0 
  3:20 – 5:05 

EXAMPLE OF RESTORATIVE JUSTICE PROCEDURE 
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Measurement + Action to Reduce Disproportionality  
Intervene between bias and action 
Clear discipline systems, specific guidance in decision-making  

UNIVERSAL SUPPORTS 

e.g., Prior Incidents Hunger Fatigue Unfamiliar with Student 

DEFINING CULTURE 

(Sugai, O’Keeffe & Fallon, 2012) 

what individuals “do” (practices, habits, activities) 

 
 “believe” (customs, values) 

 

connected to maintain the identity of the group 
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An examination of culture from within an education context reveals a 
wide range of demographic variables 
•  e.g., race, ethnicity, economic status, age, disability, oral language, 
sexual orientation, and geographic location 

These variables are used to describes individuals who collectively 
represent a particular “cultural” group 
 e.g., Hispanic English-language learners, suburban middle class  
 

DEFINING CULTURE 

(Sugai, O’Keeffe & Fallon, 2012) 

DEFINING CULTURE 

(Sugai, O’Keeffe & Fallon, 2012) 

  A operational definition of culture is needed because of  
•  changing school demographics,  

•  increased demands for improved academic achievement, and 

•  greater concerns about school safety and student problem behavior 
o especially in the context of discrepant outcomes for students who are culturally 

and linguistically diverse. 

-  Practical 
-  Rooted in behavioral theory 
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DEFINING CULTURE 

(Sugai, O’Keeffe & Fallon, 2012) 

  Culture is the extent to which a group of individuals engage in overt and verbal 
behavior reflecting shared behavioral learning histories, serving to differentiate the 
group from other groups, and predicting how individuals within the group act in 
specific setting conditions.  

  That is, “culture” reflects a collection of common verbal and overt behaviors 
that are learned and maintained by a set of similar social and environmental 
contingences (i.e., learning history), and are occasioned (or not) by actions 
and objects (i.e., stimuli) that define a given setting or context. 

   Culturally competent counselors having competencies related to 
 attitudes/beliefs: understanding of one’s own cultural conditioning 
that affects personal beliefs, values and attitudes, as well as having 
positive attitudes and beliefs about others’ cultures;  
 knowledge: understanding and knowledge of the worldviews of 
individuals and groups with cultures different from your own;  
 skills: use of culturally appropriate intervention/communication skills  

 
 

                                    (Sue, Arredondo, & McDavis, 1992; Sue et al., 1982) 

CULTURAL COMPETENCE 
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Research Actions 
•  What do we know?  

•  Literature review à Fallon, O’Keeffe and Sugai (2012) 

•  What could we do?  
•  Concept paper à Sugai, O’Keeffe and Fallon (2012) 

•  What do implementers think?  
•  Social validity survey à Fallon, O’Keeffe, Gage and Sugai (2015) 

•  How could this be applied to the classroom?  
•  Classroom assessment tool, decision-making framework 

•  Does it work?  
•  Future directions 

CULTURALLY AND CONTEXTUALLY RELEVANT PBIS 

 
Procedure 
  Searched ERIC and PsycINFO using following descriptors: classroom 

management, discipline, culture, diversity, race, language, 
linguistically, ethnicity, gender, disability, and sexuality 

  Consulted reference lists (from found articles, experts) 
  Resulted in 297 articles published between 1991 and 2010 

 

REVIEW OF THE LITERATURE 

(Fallon, O’Keeffe, & Sugai, 2012) 
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Selection Criteria (3/4) 

Definition of 
culture 

Focus on 
problem 

behavior(s) 

Focus on 
behavior 

management &/
or discipline 

Suggestions for 
culturally & 
contextually 

relevant behavior 
management 

strategies 

REVIEW OF THE LITERATURE 

(Fallon, O’Keeffe, & Sugai, 2012) 

Qualitative 
Total Intervention 

Description 
Reviews/ 

Current Issues 
Case Studies Other 

21 9 8 2 2 

Quantitative 
Total Records Reviews Case Studies Experimental 

7 4 2 1 

REVIEW OF THE LITERATURE 

(Fallon, O’Keeffe, & Sugai, 2012) 
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Example: T’aahwiajiiteego 
P ositive & 
Polite 
•  Sarah 

Winnemucca 
& Wilma 
Mankiller 

A chieve 
your goals 
•  Jim Thorpe 

W ork hard 
•  Henry Chee 

Dodge 

S tay safe 
•  Annie Dodge 

Wauneka 

Jones et al., 2006 

SWPBS implementation in a New Mexico elementary school 
•  Elementary school, 99% Dine (Navajo) 
•  Low SET scores, low student engagement 
•  Consulted Dine language teacher 
•  Adapted rules, reinforcement system to be more consistent with cultural values, adult models 

CASE STUDY (JONES ET AL., 2006) 

SWPBS Components Adaptation to Context 

A few explicit expectations Reflect values of local culture 

Teach expectations Biographies of Am. Indian 
Historical Figures 

System for Reinforcement $ with historical figures’ faces, 
sent home to be signed 

CASE STUDY (JONES ET AL., 2006) 
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I. General recommendations 
§ adopt a multi-tiered system of support framework 
§ assess local behavior patterns, values, expectations, and 
norms 

II. Classroom recommendations 
  engage in equitable interactions 
  learn, include, and use students’ culture and language in 
instruction and interactions 

III. Professional development/Training recommendations 
  Self-assess/self-reflect the cultural and contextual 
implications of decisions 

  Involve families in development and implementation of 
supports 

 
 

REVIEW OF THE LITERATURE 

(Fallon, O’Keeffe, & Sugai, 2012) 

Context Recommendation Example 

Classroom 
educator 

Increase positive interactions •  Greet students daily 
•  Ask about students’ outside interests 

Teach social skills 
 

•  Teach self-management 

Professional 
development 

Understand that behavior is culturally and 
contextually learned and influenced 

•  Avoid punishing students for behavior that 
may be appropriate in other settings 

Learn about students’ culture •  Engage in cross-cultural immersion 

Self-assess, self-reflect •  Self-assess one’s own biases, culture, and 
how they affect instruction 

REVIEW OF THE LITERATURE 

(Fallon, O’Keeffe, & Sugai, 2012) 
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  A term to describe the unique variables, characteristics, and learning histories of 
students, educators, families, and community members involved in the 
implementation of PBIS 

 

 

 

 

 

 

 

 

 

 

              (Fallon, O’Keeffe & Sugai, 2012) 

CULTURALLY AND CONTEXTUALLY RELEVANT PBIS 

SY
ST

EM
S 

PRACTICES 

Supporting 
Culturally  

Knowledgeable 
Staff Behavior 

Supporting Culturally Relevant 
Evidence-based Intervention 

OUTCOMES 

Supporting Culturally Equitable Social & Academic Behavioral 
Competence 

Supporting 
Culturally Valid 
Decision 
Making 

(Vincent et al., 2011;  
Sugai, O’Keeffe, & Fallon, 2012)  

CULTURALLY AND CONTEXTUALLY RELEVANT PBIS 
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Purpose 

To identify how school personnel perceive the  
• acceptability (relevance and usefulness) 
•  feasibility (ease of implementation) 
• potential effectiveness (production of an effect) 
• and sufficiency of training related to suggestions  

for culturally and contextually relevant school-wide PBIS practice 

Participants 

N = 330 individuals from 23 states responded to the survey 

 

SURVEY OF IMPLEMENTERS 

(Fallon, O’Keeffe, Gage & Sugai, 2015) 

Results from regression analyses indicated the following:  
•  Respondents from elementary schools were more likely to agree that 
culturally and contextually relevant practices would work to improve student 
behavior  

•  Respondents with more years of PBIS experience were less likely to agree 
that  
•  culturally and contextually relevant practices and professional development 
were feasible for all school personnel 

•  school staff had access to training around culturally and contextually 
relevant  practices 

  

SURVEY OF IMPLEMENTERS 

(Fallon, O’Keeffe, Gage & Sugai, 2015) 
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1. Provide a tool for classroom teachers to assess and monitor implementation 
of culturally and contextually relevant PBIS strategies 

2. Provide guidance about how teachers might consider culture and context 
when making instructional decisions related academic achievement and/or 
social behavior competence  

OUR GOALS 

WHAT CAN WE DO NOW? 
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First line of defense… good teaching   
 Ground instruction in a familiar context to enhance knowledge, 
skills and attitudes (Delpit, 2012) 
 Culturally responsive teaching (Gay, 2006) means using 
knowledge of students’ culture, prior experiences, and 
performance styles to make learning more appropriate and 
effective 

1. TEACH WELL 

Irish and Scrubb (n.d.): Culturally competent teaching 
and learning involves 

1. critical self-reflection  
2. accommodating individual learners 
3. respect for others  
4. use of intercultural communication skills 
 use of techniques like active listening, elaboration, 
paraphrasing, restatement  

5. focused activities and intentionally structured environments  
 intentional groupings, dialogues about culture embedded  

    within instruction 
 

1. TEACH WELL 
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“Values and Attitudes” section of scale form the National Center on Cultural 
Competence 
§  Directed toward working with younger children in clinical settings 

National Center for Culturally Responsive Educational Systems (now Equity 
Alliance) “Equity in Special Education Placement: A School Self-Assessment”  
§  Was linked to a Leadership Academy  
§  Self-directed process of online PD 

Double-Check Self-Assessment   
§  Emphasizes reflection, relationship building, effective communication 
§  Identify areas in which more instruction, resources would be beneficial 
§  Limited guidance about how to rate 

2. ENGAGE IN SELF-ASSESSMENT AS A STAFF 

DOUBLE-CHECK SELF-ASSESSMENT (2009) 
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3. LOOK AT YOUR DATA TO ANSWER QUESTIONS 

Review data from relevant sources 
  Behavioral: Office discipline referrals, suspensions, # of 
acknowledgments 
  Academic: Test scores, progress monitoring data, attendance 
  Fidelity: e.g., SET scores, implementation of behavior support 
plan 

Consider conducting a program evaluation or a needs assessment 
 Ritter and Skiba (2006)  

  Encourage participation in decision-making with a representative team 
  Learn about students’ families and culture 

4. ENGAGE WITH STUDENTS, FAMILIES & THE 
COMMUNITY 

(Polleck & Shabdin, 2013) 
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STAFF EXPECTATIONS STUDENT EDITS TO EXPECTATIONS 
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Ask teachers to self-monitor or observe teachers’ progress with  
(a) defining behavior from a contextual perspective 
(b) increasing positive interactions 
(c) decreasing negative interactions 
(d) engaging in equitable interactions 
(e) setting explicit, realistic, high, and challenging expectations 
(f) teaching social skills 
(g) learning, including, and using students’ culture and language in instruction 
and interactions 
(h) using effective instructional practices and curricula 

 

    

           Sugai et al., 2012; Fallon et al., 2012   

4. TAKE ACTION: CLASSWIDE LEVEL 

  Consider culture of students and context of school in how 
you select, phrase and teach expectations 

• Take and use data to make decisions  
• Teach expectations and routines – solicit input from 
students and families about the best way to do this 

• Engage community in teaching and rewarding expected 
behavior 

• Consider acceptability of PBIS plan and priorities from 
the perspective of student, family, teacher, school, and 
community 
•  Rather than inform (e.g., newsletter), involve parents and 
community members (e.g., sit on team, coordinate facets of plan) 

4. TAKE ACTION: SCHOOLWIDE LEVEL 

  Sugai et al., 2012; Fallon et al., 2012 
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Coordinate training/professional development for staff to 
(a) adopt a perspective that student behavior is culturally and 
contextually learned and influenced 
(b) self-assess or self-reflect the cultural and contextual features and 
implications of their instructional and behavioral decisions 
(c) assess and consider students’ cultures 
(d) view and involve parents as resources 
(e) use data to evaluate outcomes 

4. TAKE ACTION: TEAM ACTION STEPS 

  Sugai et al., 2012; Fallon et al., 2012 

QUESTIONS? 

lindsay.fallon@umb.edu 


